


















本稿は，マ 1).オン・リチャードソン CMarionRichardson， 1892-1946) が確立した一連の教































































年 研究者 学習者 民泌ゑグ 概要
方法のみの効果を探るため、研究者に
1984 ハート 7識から12歳まで5校 O O O 未知の学校の学習者を対象。
学習沼難児の行動改善、教師と生徒の
1985 シースリック 13歳44人 (3学級) O O O O O 関係に良好な変化。
初等教育において、特に学習環境の改








1996 ブリグストック 6歳12人 O 上に対する効果を比較する。













































次の 2年間には 4件の研究報告がなされているo しかしながら，先に述べた 2件ほど情報が
整理されているとは認め難く，比較できる材料は多いとは言えない。キンチによる研究ωlま，初

















































ド・ピクチャーの学習を 1由実施する O 最後に， リチャードソンに指導された子どもたちの描い
たマインド・ピクチャーと自分達の作品とを比較しながら鑑賞する学習を 1由設ける。もう一つ
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Application of the Richardson Methods to Contemporary School Practice 
NAOE Toshio 
This paper is to examine the relevance of the “Richardson Methods" in art teaching in 
Japan and Britain of the present day. The methods of Marion Richardson (1892-1946)， who 
pioneered the learner centered art education in the early this century in Britain， were based 
on the training of inner vision in order to cultivate the aesthetic sensibility and individual 
value of the learners. They also include various approaches like pattern making， observational 
study， games and exercises in colors and materials， and critical studies. A historical approach 
based on the study on the archival material， and a practical approach based on theexperimental 
lessons in classrooms， are both taken in this research. In Britain， 7 curriculum studies on the 
Richardson Methods were done from 1984 to 1996. In Japan， the author conducted an 
experimental project on the Richardson Methods in collaboration with a school art teacher. 
In the project， we focused on the effects of the training of imagery on the diversification of 
the expression， promoting tolerance for the diversity inart， and improvement of learning 
behavior for more self-reliance. Based on the investigation of these British and Japanese 
cases， significance， problems， and future possibilities of the methods are discussed from 
various aspects. (1) Teacher-learner relationship， especially the coexistence or cooperation of 
the teacher's positive leadership and the learner centered education. (2) Cultural background 
and the teacher's aesthetic ability in conducting the imaging process by oral description. (3) 
Possibility of a new interpretation of the methods beyond the historical framework. 
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